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Reflective commentary on my educational roles and experiences. 
 
In this application for a Senior Fellowship of the HEA I aim to show that in my professional 
teaching practices over the last 25 years I have constructed new learning and teaching 
spaces that have challenged and developed the pedagogical processes used by the 
organisations I have worked for. From making contemporary art practices the focus of art 
and design curriculum development at the Institute of Education (Macleod 2013), to the 
introduction of mobile technologies as a teaching and learning tool at LCC (Beetham & 
Sharpe 2013), I have always wanted to do more than just teach. During my time as an 
educator/practitioner I have mentored a large number of teachers and tutors and helped 
them think more meticulously, rigorously and imaginatively about their own teaching 
practices. To make this happen successfully, I have modelled effective teaching methods 
and helped lecturers engage in critical pedagogical thinking   
 
Central to this application is the idea of the ‘professional practitioner’ as both an artist and 
teacher and how this benefits the leaner’s experiences of pedagogy (Clews 2010) and as 
Gilles Deleuze once argued, ‘No theory can develop without eventually encountering a wall, 
and practice is necessary for piercing this wall’ (Deleuze cited? in Foucault 1980: 206). As 
Mark Connell (2008) argues in his article, From Shame to Joy: Deriving a Pedagogical 
Approach from Gilles Deleuze, and as I have tried to develop in my teaching practices,  ‘In 
relation to actual practice, the ethical demands of “teaching” require that all of the 
potentials of education are explored and conversely, the well-worn paths of traditional 
practice are viewed with scepticism. This reveals the nomadic character of becoming 
teacher. It is an awareness of limits and a movement around them. It is a desire to create.’ 
(Connell 2008:9). Educational philosophers, Inna Semetsky and Diana Masny in their book 
Deleuze and Education (2013) note that, ‘As Deleuze and Guattari wrote: “If the three ages 
of the concept are the encyclopaedia, pedagogy, and the commercial professional training, 
only the second can keep us from falling from the height of the first into the disaster of the 
third” (1994: 12)’, and go onto explain that, ‘The unpredictable and unforeseen connections 
presuppose not the transmission of the same but the creation of the different; this is the 
process that has important implications for education as a developing practice of the 
generation of new knowledge, values and meanings’ (2013: 2).  
 
My encounters with the ideas of Gilles Deleuze and Felix Guattari in developing my art 
practice and more recently my thinking about pedagogy and how it is practised in Art and 
Design Higher Educational environments has led to a number of interventions into to the 
way I have taught students. Central to my thinking has been the Deleuzoguattarian concept 
of the ‘Rhizome’, which appears in the introduction to the second volume of their work 
Capitalism and Schizophrenia, A Thousand Plateaus, first published in 1980. They use the 
concept of the rhizome in an attempt to break away from an ‘image of thought’ being 
rooted in the idea that knowledge has a tree like structure. In their many explanations of 
how rhizomatic thinking might work they argue that, ‘The tree articulates and hierarchizes 
tracings; tracings are like the leaves of a tree. The rhizome is altogether different, a map and 
not a tracing. Make a map, not a tracing. The orchid does not reproduce the tracing of the 
wasp; it forms a map with the wasp, in a rhizome.” (1987:12). The concept of the rhizome 
and other ideas from the philosophical writings of Deleuze and Guattari have recently been 
used in a growing number of pedagogically studies and are being used in curriculum 
developments around the world in multiple educational settings. My hope is that my two 



	

	

case studies can be seen as a small contribution to how these Deleuzoguattarian ideas can 
be used to benefit art and design students studying in UK HEIs today and in the future.   
  
Background 
 
In his opening remarks entitled The Paradox of a Book, Nicholas Negroponte, the former 
head of MIT, famously introduces us to his work Being Digital (1995) by writing, ‘Being 
dyslexic, I don't like to read’ (Negroponte 1995:3). If I was to write a book about the fluid 
world of art and design higher education today, I might possibly introduce myself by saying, 
‘Being dyslexic, I love to read, but find writing a stumbling and stuttering process, but highly 
rewarding.’  It is the power of writing, writing with theory and with research in combination 
with a students’ art and design practice, that has driven my pedagogical thinking and 
practice over the past three decades of teaching and learning in art and design institutions. 
 
As a practising artist who teaches, I have always encouraged those I work with to use both 
their thinking practices, and doing processes, to produce the most effective art and design 
they can (Elkins 2013). Through my teaching career I have moved from working, almost 
exclusively, on a one-to-one, studio based pedagogy, to Programme Leader, and now to my 
current role as a Co-ordinator delivering all theoretical aspects of art and design to large 
cohorts of students.  
 
How did I get here?  
 
My educational art and design journey has taken me from the exclusivity of going to 
‘university’ in the late 70s as a student to teaching in the much more inclusive universities of 
the 21st century and my thinking about education has become all the better for this change. 
Because of these experiences I believe in high quality mass education and aspire to getting 
as many students to continue learning for as long, and as often, as they wish. To achieve this 
I have constantly tried to improve the quality of my teaching through numerous CPD and 
other educational courses. (See Appendix 2 for more detailed Curriculum Vitae.) 
 
When I first started teaching in art schools and colleges it was by using models I had myself 
been taught by, which were using individual and group tutorials and occasionally the group 
crit. Although I had been ‘taught’ by a number of world famous artists, including Antony 
Caro and Richard Deacon, whose styles ranged from the verbose to the morose without 
much in between, I always felt I learnt very little about teaching from them. What I gained 
from these experiences was to learn not to teach like them. However, this did not then stop 
me talking too much when I nervously gave my first studio tutorial. This is what I call the too-
much-talking-phase of my pedagogical career, which can still manifest itself today and was 
only put under scrutiny when I started to listen to ideas about how students learn during my 
full-time PGCE at the Institute of Education. 
 
The realisation that I needed to know more about how to teach and how we learn, came 
during my fifth or sixth ‘artist in schools’ residency in the late 1980s, when it dawned on me 
that I knew practically nothing about the job I was being paid to do. This led to my decision 
to apply for an Art and Design PGCE.  At the time they offered a combined Secondary and 
Post Compulsory route, which gave the opportunity to work in Schools and FE/HE Colleges 
sectors. I took this route and it has affected all of my teaching and learning practices since. 
The curriculum and the staff at Institute of Education challenged all my preconceptions 



	

	

about education. This gave me the practical and theoretical framework from which I could 
critically engage with all aspects of education from Nursery School to Doctoral Studies and 
beyond.  
 
I attempted to challenge the over historically-based nature of the way art and design 
education was being taught at the Institute of Education. Rather than starting with art of the 
past, my whole teaching practice was based around using contemporary art and design 
practices, using artists and designers as starting points for the leaners to engage with their 
own nascent art and design practices. British contemporary art at the time was vibrant, 
exciting, socially engaged, and I found could be easily connected to the lives of the learners 
I was working with. Many of the artists and designers making work at the time were from the 
same places and backgrounds as the students I taught and therefore they did not seem 
remote, or their work obscure. Art Galleries, museums and studios were at the heart of all 
my teaching, as it is today (Pope 1978). I also realised that to be able to engage the 
students more I had to listen to their voices. I went from the idea that they were ‘empty 
vessels’ waiting to be filled with knowledge, to using their experiences as starting points for 
a more nuanced pedagogy (Freire 1996), (Giroux 2003), (Schon 1985).  
 
 
Since completing the PGCE in 1980 I have continued to be invited to participate in Artist 
Residencies, whilst continuing my professional practice as an artist.  I have also had a 
number of posts working in Art Galleries, FE Colleges, Universities at BA, MA and PhD levels 
and at present have three External Examiner positions for BA Design, BA Animation and BA 
Dissertations, both here in the UK, and at the National College of Art and Design in Dublin. 
In all of these roles I have been able to influence the way art and design has been taught, 
assessed and the curriculum thought about, so that learners’ experiences are of the highest 
quality. I have validated, written and re-written a number of courses and units, all with the 
aim to make art and design more inclusive and more challenging. I have also written a 
framework for an MA art and design programme of study, which aims to integrate online 
learning with more traditional studio based learn environments (Kalay 2004). 
 
After going through the phases of talking less and listening more I realised I needed to think 
more about my own practice as an artist and, as a consequence, the relationships between 
professionally practising art and design and teaching it to the highest level possible. This led 
me to apply for a practice-based PhD in the Visual Arts Department at Goldsmiths. After 
being awarded an AHRB full-time grant I gave up my part-time jobs in FE and concentrated 
exclusively on making and thinking about Art. Rather than diminish my engagement with 
teaching my PhD made me think even more about the importance of effective practices in 
teaching, research and making art and design. 
 
Wider contexts 
 
Having led and administered a number of departments and programmes of study over the 
last 25 years I have been able to effectively manage and deliver the many complex 
relationships that are involved in these types of posts. At the Whitechapel Art Gallery I 
liaised with a number of commercial and public bodies, including Tower Hamlets Council, 
the City of London, the Henry Moore Foundation and the Arts Council of England. I helped 
to develop educational links with these and other organisations for the benefit of the gallery 



	

	

and the local communities. I was a part of a team that generated commercial funding for an 
Education Room in the gallery and oversaw its development and installation.   
 
It was at the Whitechapel that I saw the potential of learning with, and through, art and 
design objects. This type of object-based learning enabled the participants of all ages and 
all backgrounds to engage in non-judgemental discursive spaces, where the objects on 
show in the gallery were the starting point for thinking and making. As Dr Chiara Ambrosio 
who developed Object Based Learning at UCL, argues, ‘…the engagement that students 
have with the works in the museum space is extremely valuable – as it develops their skills of 
critical appraisal and their ability to form independent judgements about visual sources 
(Durbin, Morris & Wilkinson 1990). During my four years as an Education Officer at the 
gallery I radically changed the way workshops were taught and designed by the artist 
practitioners who ran the sessions. From being a more traditional lecture style event, I 
managed to show how, by letting the students’ voices and ideas be paramount in the 
sessions, that a much more productive process of teaching and learning could occur. I 
aimed to, ‘…locate learners as active makers of meaning, rather than passive recipients of 
“objective” knowledge. …[and] encourage learners to actively question and embark on a 
process of enquiry’ (Pringle 2009). 
 
The enhancement and sharing of high quality teaching has always been key to the success 
of any department I have been involved in. Enabling lecturers to develop their teaching has 
been core to my thinking in advancing the student experience. By managing the curriculum, 
and the programme design effectively and thoughtfully I believe good practice can flourish. 
My experiences in this field of pedagogical design have helped students and lecturers alike 
to become more effective teachers and learners. There follows some examples of how I 
achieved this. 
 
As the Masters Programme Leader at the University of Greenwich I actively participated in 
developing networks inside and outside the School of Architecture Design & Construction, 
from the modern communication guru Howard Rheingold on the West Coast to John Madea 
on the East coast of the USA. Here I developed connectivist ideas of education (Siemens 
2004) and started to use a more Deleuzoguattarian approach to curriculum development 
(Roy 2003, Wallin 2010). To help me understand some of the new developments that were 
occurring at the time I participated in a number of MOOCs and online courses. In 2011 I 
joined in with the Change MOOC (#change11) facilitated by Dave Cormier, George Siemens 
and Stephen Downes. This became a very useful experience albeit showing the power, 
potential and pitfalls of such massive courses. I also took the 2012 CS101, Introduction to 
Computing Principles online course run by Stanford University. This helped me understand 
how courses and course materials can be used outside of a traditional HE classroom 
curriculum. 
 
 



	

	

 
 
Fig 1: “Becoming ‘Even More’ Rhizomatic” 2015 Three ‘practices Art Research Teaching | Mark Ingham  

 
 
The diagram above (Fig 1) is an attempt to reflect the three elements of my ‘practices’ that 
directly and indirectly inform my teaching and learning. It shows the overlap of concerns 
among three different areas of my practices.  The first represents the interests of the 
practitioner and my art practices. The second represents the interest of the researcher, in 
terms of art, design, theory and pedagogy. The third is the area of interest of the teacher as 
practitioner. For me it shows that it is the ‘connectedness’ of all the activities that help each 
one become more than just the sum of the parts. My teaching is critically informed by my 
practices and an artist and as a researcher both into pedagogy and the production and 
consumption of art and design. 
 
Curriculum design 
 
In 2008, as a senior lecturer at the University of Greenwich in the Design Futures 
Department, (part of the School of Architecture) I introduced two briefs called ‘Wish You 
Were Here?’ and ‘GAMSWEN’ for first year BA Graphic Design and 3D Design students. 
These introduced two key concepts to the course. The first ‘Wish You Were Here?’ 
introduced the importance of how to ask questions of the texts and subjects being 
scrutinised. GAMSWEN focused on the role of recording an event, making this a key 
element to help the understanding of the ideas being expressed in the lectures. The 
students were asked to think of themselves as ‘investigative journalists’ attending a press 
conference, writing for a magazine or newspaper, (hence news and mag backwards for the 
brief’s title). They were asked to write up the lectures into a series of articles, which were 
then produced as a designed physical publication; a magazine, pamphlet or newspaper. 
This project formed one element of an article published in the Journal of Writing in Creative 



	

	

Practice, the publication of the Goldsmiths based Writing-PAD (Ingham 2102). An online 
version can be found at From Wish You Where Here? to GAMSWEN and onto Designed  
Dissertations: Connecting the design studio with writing in design.  See Case Study 1 for 
other related curriculum developments and how they improved students’ engagement with 
writing and researching. 
 
At the heart of the curriculum design I have been involved with recently, the idea of 
entrepreneurship and enterprise has been paramount. This has made me aware of the 
importance of income generation in terms of research funding and other enterprising 
methods. The MA programme I helped to design has CPD courses built into its structure so 
that modules can be taken within the academic framework or delivered separately.  I have 
taught on and developed many short courses over the past 25 years and see this as an 
exciting and expanding area in which the department can be involved. 
 
I have gained a great deal of experience in designing courses and programmes at all levels 
of Adult, Further and Higher Education from Level 3, Undergraduate to PhD. I have been 
able to develop and deliver a range of courses and programmes that have successfully 
pushed students to fulfil their academic and creative potential. See my Case Study 1 for an 
example of how I have been able to challenge students to go beyond what they think they 
are cable of.  Being a professional practitioner in my creative field, I have been able to 
model the multiple skills and processes that are key to developing a successful career in the 
arts. I have administered courses from conception to student completion and been an 
integral part of validation and review panels at the University and other FE and Higher 
Educational institutions. Most recently I was the ‘critical friend’ for the new MA/MSc at 
Ravensbourne where I was the external panel member for the process of validation.  
 
By continually developing new ways of assessing students’ work and adhering to the 
concept that assessment is for learning not necessarily just of learning, I have been able to 
give effective feedback to all the students I teach. I have been researching and using video 
feedback to evaluate the impact of this on students’ learning. I have been fully involved in 
developing assessment procedures and have always looked for ways to feedback to the 
students punctually and effectively. 
 
 
 



	

	

 
 
Fig 2: ‘Ars Magna et Lucia’ by Mark Ingham at Dilston Grove. An Installation of 120 SLR cameras made into slide projectors. 
http://markingham.org/works/ars-magna-lucis-et-umbrae/ 
 

As a member of a number of boards and committees at LCC, CAC and the Learning, 
Teaching & Enhancement Committee (LTEC) and previously at the University of Greenwich, 
which included the School Board, the VLE group, the e-centre committee, Learning Spaces 
group, and being on the Compass journal Editorial Board, I believe I have contributed 
greatly to the enhancement of these institutions.  
 
I have undertaken high quality professional research and practice for many years. This 
includes the aforementioned practice-led PhD at Goldsmiths, which investigated external 
memory systems and their use in art and design practices. My Post-doctoral research 
explored the role of the PhD supervisor in practice-led art and design doctoral research 
programmes at UAL/CLTAD. My work was included in the last REF for UAL Wimbledon 
College of Art. My work has been shown nationally and internationally, most recently in 
Beijing, Miami and New York. I have been awarded an Arts Council of England individual 
grant for a solo show at the largest raw installation space in London, Dilston Grove. My work 
has been recognised internationally and has been include in books and journals, published 
in London, Helsinki, New York and Miami. 
 

 
 
 
 
 
 



	

	

Summary 
 
Since joining LCC in September 2013 I have continued successfully to design, plan, propose 
and put into practice a number of learning activities and have continued and hopefully 
enhanced the good practices that Contextual and Theoretical Studies in the School of 
Design were already carrying out. With my extensive knowledge of Moodle and other VLEs, 
blogging and the use of mobile devices I have been able to enhance the learning of the 
students and have been able to mentor a number of staff in their application of these 
technologies. This can be seen most clearly in the way a number of staff in CTS at LCC have 
taken on board the benefits of online presences, for the students to improve their writing 
skills and to be able to join the work they do in the studio with their theoretical research. 
This is demonstrated and evidence given in my Case Study 2: Using online presences in 
teaching and learning as set out below. I have also piloted the use of mini iPads at LCC 
through a successful research bid.  
 
The value of constructive quick, quality feedback has been at the heart of all my teaching. 
The principles of ‘Assessment for Learning’ models have been key in developing students’ 
work and engagement with their courses. I have used video and sound based feedback as a 
way of directly engaging students with informative summative and formative assessments 
and I am continuously looking at ways for students to take more control of their learning. 
The use of ‘blended learning’ has helped me enhance both the physical and virtual spaces 
today’s students operate in. Whether this is with the extensive use of social media channels 
such as Twitter, or blogging platforms like Wordpress, the students I teach have gained a 
much better use and understanding of the affordances and potentials of these technologies 
for research and for being better connected with the worlds of art and design. 
 
To help me, and the colleagues I manage, to use and develop more effective ways of 
teaching and learning I have continuously sought new methods of enhancing my knowledge 
of the practical and theoretical advances in art and design pedagogical and curriculum 
developments. I have taken courses in online teaching and learning technologies and have 
continued to successfully develop new ways of engaging students in academic writing. 
Evidence of this is given in my Case Study 1: Continuous and iterative writing throughout Art 
and Design courses. 
 
As a professional practitioner I have kept up to date with the subjects I teach, both in terms 
of current trends in the disciplines and in the burgeoning theoretical discourses available 
today. This linked with my continuing research into enhancing effective pedagogical 
practices has enabled me to contribute successfully to the way students learn and engage 
with their academic work. I have also been able to help a significant number of teachers and 
practitioners develop their ability to evaluate their own teaching methods through 
mentoring them and modelling effective practice. As an External Examiner at three different 
HEIs and as a member of numerous University committees and validation panels, I have 
been able to affect strategically the quality teaching and learning of the students at these 
institutions. For instance at the London Metropolitan University, and at my behest, the BA 
Design Cluster has implemented a much more rigorous feedback system where all staff now 
understand the importance of assessment for learning rather that just describing the quality 
of the work the students have done. 
 
  



	

	

I have effectively put into practice a number of high quality well researched pedagogical 
practices that have fundamentally enhanced students’ learning and experiences of higher 
education. From before they have started on their university courses, by setting up 
welcoming online presences, through to enabling them to produce productive and 
thoughtful dissertations, and final year exhibitions, my ambition for the students I teach and 
coordinate is for them to be critical thinkers of the highest quality. To achieve these aims I 
have continually developed my own teaching practices through engagement with CPD 
courses and have interrogated through scholarly pedagogical research all aspects of 
teaching and learning. 
 
From mentoring over fifty artists during my role as education officer at the Whitechapel Art 
Gallery to successfully supervising two doctorial students to completing their practice-
led/based PhDs, who both now hold substantial teaching positions, I have been able to help 
many colleagues become better educators over the past 25 years. This has been especially 
the case of the past 7 years where my roles in education have developed from being purely 
teaching ones to be ones of coordination and management. I have been able to model best 
assessment, teaching, research and learning practices to a large number of individual 
lecturers and have effectively developed teams of colleagues to work better and think better 
about their own educational practices. 
 
 
Case Study 1: Continuous and iterative writing throughout Art and Design courses. 
 
This case study looks at the way I have developed art and design students’ critical writing 
and thinking skills, by connecting activities the students do in the ‘studio’ with the 
communication of the theories that enhance their practice. To make this case study more 
coherent I have taken a comprehensive approach to its description and evaluation. It has 
taken 8 years to develop a curriculum, which continues to develop, that brings together 
effective practices of research, theory and studio culture to make the students’ writing more 
productive, imaginative and critical.  
 
In terms of a Deleuzoguattarian approach the metaphor of the rhizome becomes very useful 
for this approach in creating connections between what in the past may have been seen as 
related, but unconvincingly connected, elements of a curriculum.   For example student are 
often asked to see their course as a whole and join the seemingly disparate parts together in 
a sketchbook or notebook. This often produced and linear and an unsystemised cataloguing 
of their on going learning.   
 
In summarising their ideas of this concept Deleuze and Guattari (1987) write: 
‘…characteristics of a rhizome: unlike trees or their roots, the rhizome connects any point to 
any other point, and its traits are not necessarily linked to traits of the same nature; it brings 
into play very different regimes of signs, and even nonsign states.’ (p. 21) Although 
discussing new ways of thinking thought, Deleuze and Guattari’s idea that we can connect 
things together in a more productive way has been beneficial in looking afresh at ways of 
connecting students’ multiple educational experiences more productively. 
 
As a newly appointed Senior Lecturer in 2007 I started to assess the seemingly half-hearted 
essays that were being produced by the 30 first year BA/HND Graphic and Digital Design 
and 3D Digital Design and Animation students in the Design Futures Department at the 



	

	

University of Greenwich. The reasons for this unsatisfactory state of affairs were not 
immediately apparent, as the lecturers were very lively, delivering exciting material to sparky 
students.  
 
After conducting an extensive piece of action research that included interviewing the 
majority of students on these courses, the first year’s first term’s writing brief for the course 
‘Art and Design in Context’ was re-drawn and called Wish You Were Here? This research 
revealed that the students were being ‘strategic’ in their learning and only engaging with 
what they thought was relevant to their studio practice. I saw them as ‘hesitant’ learners and 
ones that did not want to take too many risks.  
 
The new brief involved the students carrying out in depth research into two artists or 
designers, one of their own choice and one given to them by their tutor. This ‘getting under 
the skin’ research then had to be transcribed into a three-way fictional conversation between 
the student and the other two protagonists. We asked the students to imagine that they 
were introducing themselves to each of their protagonists and then asked them to introduce 
themselves to each other. The dialogue would then take a path that involved a series of 
questions that related to the research carried out about each protagonist. 
 It was an attempt to encourage them to be less ‘Research-Hesitant’ Learners (Bean 2011). 
The aim was to introduce the students to ‘academic’ research and its various relationships to 
the practice of writing. One of the objectives of the project was to help create a greater 
understanding of the importance of thoughtful questions and effective questioning in these 
types of research and writing processes. It was, and is still is, a writing ‘icebreaker’ where 
short yet continuous ‘postcard’ length texts, along with complementary illustrations, 
between the participants in this three-way docu-fiction ‘conversation’, were the intended 
outcomes.  
 
As with many Year 1 art and design courses following on from the first term’s contextual 
studies programme on the Design Futures programme, the second term consisted of a 
lecture series that was loosely based on some 20th century Modernist and Post-modernist 
ideas that have influenced design. The course consisted of twelve 1-2 hour lectures/seminars 
in a traditional lecture hall. The students were then summatively assessed on a 1,500 – 2,000 
word essay based on a series of given titles they could choose from. Although the lectures 
were on relevant topics and intelligently and enthusiastically delivered, the attendance was 
poor and as Donald J. Bligh (2000) argues in is book, What’s the Use of Lectures, …lectures 
are not as effective as discussion methods to promote thought. The essays produced from 
this series of lectures were often dry, pseudo-looking/sounding, attempts at ‘academic’ 
writing. The students can be understood as having been tactical in their approach to these 
sessions, creating a superficial learning experience (Marton & Säljö 1976).  
 
This again was unsatisfactory for all concerned. I decided to construct a brief that attempted 
to mitigate most of these factors. I think they were just bored and needed a way of 
refocusing on the content of the lectures and then how to process them in an imaginative 
and constructive way. This was to give the students, as Fink (2003) describes, ‘Rich Learning 
Experiences’ …where students achieve several kinds of significant learning simultaneously 
[and] ‘In-depth Reflective Dialogue’ opportunities for students to think and reflect on ‘…their 
learning’. The aim of the brief was to link what the students were learning in the studio, such 
as typography, layout and other design processes, to the history and concepts they were 
learning about in the lectures (Hart 2011). The reasons for being at the lectures were now 



	

	

made explicit in the way the brief was constructed with students asked to take notes directly 
linked to the written and designed outcome (Biggs, 1999).  This structure also enabled the 
students to develop, iteratively, their writing skills in a framework that allowed for their 
design skills to be used to enhance the communication of complex concepts.  
 

 
 
Fig 3:  Page from a Student’s final work for the GAMSWEN project. 

 
In 2012, 90 design students produced some outstanding and thoughtful writing in 
imaginatively designed publications (Ingham 2012b). I have used similar ideas at Chelsea 
and LCC over the last 3 year with great success. See Chelsea: Unit 4 Creativity and Context 
(2010-2011) & Unit 4 Creativity and Context (2012-2013). A sample of these texts can be 
found on UAL’s VLE Moodle 13/14 Introduction to Study in Higher Education 10170 BA 
Graphic and Media Design (20) site at: 
http://moodle.arts.ac.uk/mod/folder/view.php?id=53712 These were used to model and 
help the students see what was expected of them. They were used as an assessment 
exercise for year 1 GMD LCC students: See 
http://moodle.arts.ac.uk/mod/assign/view.php?id=53713 
 
After five years worth of GAMSWEN publications the students are clearly able to see what is 
expected of them. This structure also enables the students to develop their writing skills 
iteratively in a framework that allows for their design skills to be used to enhance the 
communication of complex concepts. At Chelsea on BA GMC this was developed in the Unit 
8 Culture and Context (2010-2011) and Unit 8 Culture and Context (2012-2013). For a similar 
project I have introduced at LCC see: “Publish and/or be Damned?” (2014) and 
‘Catalogued’ (2015) 
 
The images below are form the latest iteration of the original ‘GAMSWEN’ project 
completed last year at LCC. It continues this year with 300 BA GMD and BA Animation 



	

	

students with projects called ‘CATLOGUE’ and ‘CATLOGUED’. See the Contexts & Theories 
in BA Graphic & Media Design at LCC and the Animation Theories and Contexts at LCC 
course blogs for more information about these current units. 
 
 

 
 
Fig 4. ‘Concealed Revealed’ by Year 1 GMD student, for the Published and/or Be Damned brief 2014 
 
 

 

 



	

	

 
Fig 5. ‘I Have an Opinion About Everything’ by Year 1 GMD student, for the Published and/or Be Damned brief 2014 
 
 
 

 
 
Fig 6. ‘Can Photography Capture Reality? & Other Stories’ by Year 1 GMD student, for the Published and/or Be Damned brief 
2014 

 
 

 
Fig 7. From ‘High Street or Catalogue?’ publication by Year 1 GMD student, for the CTS 1 ‘CATLOGUED’ brief 2015 

 



	

	

 

 
 
 
Fig 8. From ‘Catalogue’ publication by Year 1 GMD student, for the CTS 1 ‘CATLOGUED’ brief 2015 
 

 
 

 
 
 
Fig 9. From ‘Cata_logue’ publication by Year 1 GMD student, for the CTS 1 ‘CATLOGUED’ brief 2015 

 
 
 
 
 



	

	

Case study 2: Using online presences in teaching and learning. 
 

 
 
Fig 10.Image used for the ‘Screen Writes’ Symposium held on 27 June at LCC https://screenwrites2014.wordpress.com/ 

 
 
In this case study I look at how I have developed the use of blogs and other online 
presences to help students develop their writing skills and to make connections with their 
studio practices. It goes from an engagement with a small cohort of fifty students on a first 
year unit to the continuing development of the use of these types of connected online 
learning presences across the 810+ students in the first year in the School of Design at LCC.  
 

After I had been using blogs for the dissemination of course materials for a number of years 
in the mid 2000s and had asked every student to keep one as a way of recording and 
sharing their ideas, I decided that I needed to learn more about how they could be 
pedagogically used in art and design HEIs. We were using the VLE WebCT at the time, but 
were about to move to Moodle where the possibilities of developing online learning had 
much more potential. The course that was most useful, The Certificated Learning through 
Transformative Technologies, looked at how to engage with the increasing possibilities of 
online pedagogies. It helped me realise the even greater potential for these types on online 
presences to become a connected and integral part of a personal learning network. By using 
blogs for group work I also found out the power of these types of online presences being 
used as ‘social learning networks’ outside of the designated curriculum. They took on a life 
of their own and although still visible to the tutors, they became communal spaces for the 
exchange of ideas (Gonzalez 2004).  
 
This idea of blogs being useful individually and in group work was developed further when I 
was asked by the Central School of Speech and Drama in London to give a day workshop to 
50 first year undergraduate preforming arts students on the possible use of online presences 
in the development of their reflective journals. To make the session as active as possible and 
less of a ‘show and tell’ lecture, I constructed a blog that they all became authors of. This 
meant that they all had access to a single blog as ‘administrators’ and could add, alter and 



	

	

enhance everything about this blog. Rather than, for instance, showing them how ‘widgets’ 
worked with a Wordpress.com blog in a ‘show and tell’ way, this method allowed for 
students to quickly learn from each other and to realise the potential of the platform. It also 
shows very quickly that the blog can be disrupted and even destroyed by anybody in the 
class. It made the group realise that they all had to be responsible for each other’s work.  
 
This approach to learning in a non-hierarchical and decentralised way echoes the 
Deleuzoguattarian concept of the Rhizome as I have discussed earlier. When they explain 
the un-centred characteristics of their idea of the rhizome, Deleuze and Guattari argue that, 
‘To these centered systems, the authors [themselves] contrast acentered systems, finite 
networks of automata in which communication runs from any neighbour to any other, the 
stems or channels do not preexist, and all individuals are interchangeable, defined only by 
their state at a given moment—such that the local operations are coordinated and the final, 
global result synchronized without a central agency’ (Deleuze & Guattari 1987:17). This 
experiment at the Central School of Speech and Drama clearly demonstrates that in a very 
short period of time a dynamic network of online presences can be set up by a group of 
students with little or no experience of using these types of platforms. Even more 
interestingly was the way they started to connect with each other in different and 
unexpected ways by creating relationships through these new networks could not and would 
not have happened off line.  For me the session was set up so that the teaching was 
‘rhizomatic’ which in this case lead to what I would call ‘rhizomatic learning’ (Cormier 2015). 
 

 
 
Fig 11. Gillian Forsyhe’s drawing of Dave Comrier’s idea of the Rhizomtic. 2013 

 
The session got very heated, in a constructive way, and after only about an hour most of the 
group had set up their own blogs independently from the original course blog I had set up 
for them. They had also started to connect their blogs to the course blog and to each 



	

	

other’s very rapidly. This fluid, almost ‘rhizomatic’ way of teaching and learning helped me 
understand the power of this approach. Along with the students there were a number of 
staff in the group who by the end of the session were able to take on this way of working 
online and have now developed it throughout the institution. As Kaustuv Roy (2003) argues 
in his book, Teachers in Nomadic Spaces, ‘…it seemed to me that the concept of the 
rhizome is particularly suitable for theorizing the tendencies and potentialities of the 
narrative and descriptive spaces…. With the possibility of organizing the curriculum in 
several ways, of initiating new ways of evaluation, as well as in its connection to the field, a 
rhizomatic description seemed to be a fruitful way of conceptualizing the situation, one that 
would allow teachers to make new connections’ (p. 88). 
 
I have used this method of working with blogs a number of times at LCC and have 
successfully engaged students and staff in the process of creating and using these types of 
online presences. It has developed even further and now after only 10 minutes of showing 
how to set up an email account and the Wordpress.com home page participants are 
independently using group blogs and individual blogs.  
 
 

 
 
Fig 12.  Screen Writes 2 Group blog https://screenwrites2.wordpress.com/ 
 
 

This culminated in using this activity at a symposium I organised at LCC in June 2014 funded 
by the HEA and Writing-PAD called ‘Screen Writes’. The thirty delegates from universities in 
the UK and abroad in groups of 3 were each given a mini iPad to create their own group 
blog. This led to a very dynamic session and many of the delegates went away form the 
symposium persuaded that blogging could be easy to set up and maintain.  
  
One of the ALs at LCC in CTS who was very suspicious of the potential of these sorts of 
online presences, has now taken up blogging with her first year Contextual and Theoretical 
Studies BA Illustration students and has had great success in getting the students to write 
every week about their experiences during these sessions. She is now very enthusiastic 



	

	

about the possibilities of blogs and blogging to enhance students’ learning and especially 
their writing. She is now seeking further staff development to make the use of blogs in the 
enhancement of writing for Year 1 art and design students. 
 
 

 
 
Fig 13. Screenshot showing active blogs being used at present 2015 Mark Ingham 

 
During my time teaching and using blogs and other online presences I have been able to 
mentor a number of staff who had previously little or no involvement in this types of 
pedagogical tool. Two of the speakers at the Screen Write Symposium who I line-manage as 
ALs had never used blogs before in their teaching when they first started at LCC in January 
2014. They ran writing workshops for Year 1 design students and when I introduced them to 
the potential of blogs they took them on board and integrated them into their daily teaching 
practices. So successful was their development they both applied for, and were accepted to, 
give a paper at the NAWE - National Association for Writers in Education conference from 
14 - 16 November 2014 on the topic of the creative writing together with their nascent 
experience using online presences. 
 
The use of course blogs (Ingham 2012a, 2011b, 2010a) and individual blogs (Ingham 2012c) 
to gather all their design and writing work into one space has also helped the integration of 
practice, theory and research (Mason & Rennie. 2008). Their online presences have also 
helped students write for an audience and use the peer-to-peer opportunities made 
available by this type of social media (Mason & Rennie. 2008:63).  They now write more, on 
average 4,000 words as opposed to 1,000, and are more analytical, coherent and stylish in 
their content (Ingham 2012a). Above all the students now enjoy both the act of writing and 
the processes of getting it to a professional publication standard.  
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Appendix 1 | Example Blogs 
 
CTS at LCC Contextual & Theoretical Studies for the School of Design at 
London College of Communication 
 

 
 
Graphic & Media Design & CTS at LCC BA (HONS) GRAPHIC AND MEDIA 
DESIGN AND CTS at London College of Communication 
 

 



	

	

 
Graphic Branding and Identity & CTS at LCC BA (HONS) GRAPHIC 
BRANDING AND INDENTITY and CTS at London College of Communication 
 

 
 
 
	
“Publish and/or be Damned?” CTS LCC BA Graphic & Media Design year 1 
 

 



	

	

 
Unit 4 Creativity and Context  BA (Hons) Year1 GMC Chelsea College of Art 12/13 
 

 
 
 
 
Unit 8 Culture and Context BA (Hons) Year2 GMC Chelsea College of Art 11/12 
 
 

 

  



	

	

 
Appendix 2 | Dr Mark Ingham CURRICULUM VITAE                                      
 
Current Employment   
2013-present  Contextual & Theoretical Studies Coordinator. Spatial 
Communication and Contextual & Theoretical Studies Programme, School 
of Design. LCC UAL. (This role involves the academic leadership and co-
management of Contextual & Theoretical Studies (CTS), including the 
maintenance and enhancement of standards and responsibility for the 
design, development and delivery of the curriculum and the day to day 
management of Contextual & Theoretical Studies including all areas of 
learning, teaching and assessment of students as well as resources 
allocated.) 
	
2015-2019 Extern Examiner at the National College of Art and Design 
Dublin BA Design Dissertations. 
	
2012-2015  External Examiner at London Metropolitan University, for The 
Design Cluster of BA Graphic Design, BA Illustration, BA Animation.  
 
2012-2016  External Examiner at Middlesex University for BA Visual Cultures.  
 
2006-2014  PhD Director of Studies for one student (Completed) and 
Second PhD Supervisor for another on the research degree programme 
(Completed)  (2/3 Completions) University of the Arts, London. 
 
2012-2016  ).   PhD Supervisor for one student.  The Arts University 
College at Bournemouth (AUCB) 
 
Previous recent employment 
2011-2013 Associate lecturer on the Fine Art BA Contextual Studies 
programme and the BA Contextual Studies year 1, 2 and year 3 Graphic 
Design students at Chelsea. University of the Arts, London CCW 
Wimbledon College of Art & Chelsea College of Art. 
 
2011-2013 Associate Lecturer on the MA programme as a Research 
Process/Dissertation Tutor and on the BA Critical Studies programme as a 
Dissertation Tutor.  Ravensbourne College of Design and Communication. 
 
Education  
2012  CS101, Introduction to Computing Principles, Stanford 
University (online)   2012  Certificated Learning through Transformative 
Technologies  ACAD1227/ACAD1228 University of Greenwich  
2005  Supervising Research Degrees in Art, Design & Communication with the 
CLTAD University of the Arts, London. SEDA   
2000-2005   PhD. Goldsmiths College, University of London.   
(Visual Arts, Practice led. AHRB Award funded)  



	

	

1989- 1990  P.G.C.E. The Institute of Education, University of 
London.   Art and Design. Post 16 and Secondary (QTS)  
1983-1985  The Slade School of Fine Art. UCL. Postgraduate Sculpture.  
1980-1983  Chelsea of School Art & Design. BA Hons Fine Art 
Sculpture.   
1979-1980  Cambridgeshire College of Arts & Technology. 
Foundation Course  
 
Fellowships  
1985-1966  Henry Moore Foundation Fellow. Camberwell School of Arts & Crafts 
 
Recent  Publications 
Peer reviewed Article written for: Journal of Writing in Creative Practice, entitled ‘From Wish 
You Where    Here? to GAMSWEN and onto Designed  Dissertations: Connecting the design 
studio with writing in design. (London, Goldsmiths) 
Work included in: Art Takes Times Square Publication 2012 (New York) 
Work selected for: Addiction – Riippuvuus issue 14 of HESA Inprint Art Magazine 2011 
(Helsinki)  
Work in Catalogue: SCOPE, New Photographic Practices (London) 
Work included in: Art Takes Miami Publication 2011 (New York) Work included in: Scope 
Miami Publication 2011 (Miami)  

Current Memberships 
Member of The Photography and the Archive Research Centre PARC LCC: 
http://photographyresearchcentre.co.uk/  
Member of the Photographic Practices Group CCW UAL 
Member of the LCC College Academic Committee 
Member of the Learning and Teaching Committee. 

 
Previous Memberships 
School Board  University of Greenwich (Architecture Design & Construction)  
VLE Group Member University of Greenwich (Architecture Design and Construction)  
eCentre Group Member  University of Greenwich 
Learning Spaces Group Member -‐ University of Greenwich 
Member of ‘Compass’ Editorial Board: The Journal of Learning and Teaching at the 
University of Greenwich 
Member of The Academic Board Goldsmiths College 
 
Conferences 
Swedish Twitter University Lecture: Dec 2011. “New Paradigms in Pedagogical Thinking for 
the Academy of the very near Future, or how the Wasp Became the Orchid” 
Learning and Teaching conference July 2010 University of Greenwich Inspiring Learners: 
Equipping the Next Generation of Graduates Conference Paper: “Never judge a book by its 
movie” 
 
Awards 
Category Prize Winner: Art Takes Miami. Artists Wanted: Scope 2011 (+ In their Publication) 



	

	

3rd Ward Open Call 2nd Place Prize Brooklyn New York 2011 (+ In their Publication) 
Arts Council of England: Grants for the arts Individual award 2007-08 
AHRB: 3 Years Funding for PhD at Goldsmiths College 
Validation Panels 
Member of validation panels for the MA Advertising LCC,  
MA and MScs at Ravensbourne as an external and internal member.  
Member of internal panel for MSc Architecture and Construction Programmes for The 
University of Greenwich and external panels at Canterbury College BA Fine Art. 
 
Previous Employment 
2000-2013 Masters Programme Leader The University of Greenwich:  
2011-2013 Principal Lecturer for the Design Futures Departments. Wrote a new suite of 
flexible multi mode Masters courses.  
2007-2011 0.5 Senior Lecturer  at The University of Greenwich  
Personal tutor for 70+ first year and second year Undergraduate students.  
Web Thesis Tutor on the MA Wed Design and Content Management programme. Course 
Co-ordinator for MA Landscape (Art in Context). 
Link Tutor  for  North  West  Kent  College  (BA  Photography)  and  Canterbury  College  
(Graphic Design)  
V.L.E.  Moodle  ‘Champion’  &  point  of  contact  for  the  School  of  Architecture  Design  & 
Construction. 
2010-2011 6 month scoping project: literature review on practice-based PhD supervision 
[Post-Doctoral Research] University of the Arts, London. 
2003-2004  Chelsea College of Art and Design. p/t BA Practice and Theory.. Associate 
Lecturer 1990 -2000 Course Leader/Tutor, Art and Design Foundation Course, Kingsway 
College.  
1993-2000 Schools Co-ordinator, Whitechapel Art Gallery. 
 
Part-time Lecturing 
2005-2006 University College for the Creative Arts, Canterbury. PT Lecturer.  
University of Kingston, MA in Art and Space. 2003. VL 
1998+2000-02+05, KIAD, Canterbury. MA Fine Art, p/t/VL + p/t BA in Fine Art 2003 BA Year 3 year 
Painting and PhD  pt/VT 
1998+1999 University of Oxford, Ruskin School of Fine Art and Drawing.  
1997-1998 VT University of North London, ID Architecture Department.  
1991-1992 Education Organiser, Arts & Events, Olympia & York, Canary Wharf [Wrote Teachers’ 
Resource Pack, for 'Art from The Exploratorium'.]       
1990-1991 Kingsway College, Drawing Tutor,  
Camberwell School of Arts and Crafts. BA Painting/Sculpture. 
Modern Art Studies, Christie's. Art History. [Lecturing] 
Winchester School of Art, BA Art History/Complimentary Studies. [Lecturing] 
Chelsea School of Art, MA/BA Sculpture. VT 
Homerton College, Cambridge University, BEd, Art and Design. VT 
CCAT, Cambridge, Foundation Course. VT 
Newcastle Polytechnic, BA Sculpture. VT 
1981-1982 Sculpture Organiser/Selector, New Contemporaries, ICA. 



	

	

Selected Exhibitions (*with catalogue) 
 
2014   London Alternative Film Collective Birthday Exhibition. The Doomed Gallery  
2014   SEE/ME Art Takes Times Square. New York Work on electronic billboard* 
2014   Photography & the Contemporary Imaginary research hub group exhibition LCC 
Nursery Gallery including:  Tom Hunter . Jannane Al Ani, Val Williams 
 
2012    Art Takes Times Square. New York. Work shown on electronic billboard*  
2012   [BAM] 120 Days and Night of Staggering and Stammering  (9 min Video) 
elmur.net,   Stephen Lawrence Gallery/QA080, University of Greenwich. 
 
2011   SCOPE, New Photographic Practices Tsinghua University Gallery Beijing.*  
 
2008  Ars Magna Lucis et Umbrae  Dilston Grove. Café Gallery Projects 
[Solo Exhibition] Arts Council of England Funded Individual Award Grant  
 
2006   EPISODE.  temporarycontemporary.  Deptford,  London [December 
2005- 2006 + Leeds spring 2006 and Miami, USA. September 2006. 
2006   m-ia.net [Memory in Art] web site Launch exhibition. Coleman Projects 
Space, London 
2005   To and From. Metropole Galleries, Folkstone. Les Merveilles Du Monde.  
Musee des Beaux Arts, Dunkerque. 
 
2003   White Window and Guests. La Malterie, Lille, France. Fantastic! In the 
catacombs under St. Pancras Church, London* 
2003 The Greatest Show on Earth. Metropole Gallery, Folkestone. 
2002   PALAVER. In Kinetika, at the Montpelier Arms. Peckham.  
2000   A Different Kind of Show. Whitechapel Art Gallery 
2000  Sports Day, 1963. Whitechapel Art Gallery Foyer  
 
1998   Vauxhall Gardens. Norwich Art Gallery*  
1992   Whitechapel Open. Spitalfields Market*  
1991   Hot and Sticky. Tobacco Dock 
 
1988   The Consumption of Elements. Chisenhale Gallery, London* 
1988  Fragments of False Houses. Pomeroy Purdey Gallery, London* 
 
1986   New British Sculpture. Air Gallery, London*  
1986   Urban Constructs, Unit 7 Gallery for the Henry Moore Fellowship at Camberwell 
School of Arts and Crafts 
 
1985    Four Follies: Mid Term Show, Henry Moore Foundation Fellowship  
1985    Outside Installation, Riverside Studios 
1985    Paradise in Peckham, an Artangel project. (www.artangel.org.uk) An outside 
installation along the former Surrey Canal, Peckham 
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Education  Workshops 
 
1993-2000 Whitechapel  Art  Gallery:  Medardo  Rosso,  Worlds  in  a  Box,  
Guilleremo  Kuita,  Tony  Cragg, Antechamber, Speed, Boetti (1999), and Carl 
Andre, (2000). [Workshop Artist] 
1998 Royal College of Art: 'C.A.L.M.', for the VAA Course,. [Workshop Leader] 
1997 Royal College of Art: 'You Are Here', for the VAA Course.. [Workshop 
Leader] 
1995-2000 Barbican Arts Centre: John Heartfield/Cutting Edge, Bill Brant, 
Alphonse Mucha, and Erwin Blumenfeld. [Workshop Artist].  
2000+2001 Insight Arts Trust: Head and Heart, Sleepers (Wold Prison) 2000, 
and Portland YOI,.  
South Bank Centre: Doubletake, Gravity and Grace, Julian Opie (with the 
Architecture Department, South Bank University) & Dialogue in the Dark, and Tap 
Ruffle and Shave.  
Camden Arts Centre: Northern Adventures. [Workshop Artist].  
198Riverside Studios: Riverside Open. [Workshop Artist].  
1986 Air Gallery: New British Sculpture. [Workshop Artist]. 
 
Artist  Residencies 
 
1998-2000  Artist in Residence, Kingsland School, Hackney. SWAP Project. 
With the Whitechapel Art Gallery.[Secondary] 
Sept 1997  Artist in Residence, Acland Burghley School, Camden. [Secondary] 
With inlVA in the Mathematics & Art Departments www.iniva.org 
May 1994  Artist in Residence, Osmani School, Tower Hamlets. With the 
Whitechapel Art Gallery. [Primary] 
Oct 1993  Artist in Residence, Charles Edward Brooke School. [Secondary] 
Jan 1993  Artist in Residence, in collaboration  with  Laurie  Booth  (dancer),  
Jefford Horrigan (artist). Charles Edward Brooke School and Norwood Girls 
School, with the South Bank Arts Centre. [Secondary] 
Oct 1992  Artist in Residence, William Tyndale School, The Camden Arts 
Centre.  
Aug 1988  Animatuer,  Cowley  Youth  Centre,  Oxford.  With the  Museum  of  Modern  
Art, Oxford. 
July 1988  Community Sculpture Workshop Residency, at Kettle's Yard Gallery, 
Cambridge.		
1987-1988  Artist in Residence, Park Walk Primary School, Chelsea. With the Sir John 
Cass's Foundation and the Riverside Studios 
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